NEW APPROACHES TO TEACHING TRANSLATION AND INTERPRETATION by Ковтун, Олена Віталіївна





Doctor of Pedagogical Sciences,
Professor of English Philology and Translation
Department, National Aviation University, Kyiv

New approaches to teaching translation and interpretation 
	
У статті проаналізовано теоретичні та практичні аспекти організації навчання перекладу студентів вищих навчальних закладів, що здобувають кваліфікацію перекладача. Уточнено вихідні положення організації навчального процесу, визначено i схарактеризовано основні складові змісту фахової підготовки майбутніх перекладачів (знання, вміння, компетенції). Проаналізовано підходи до організації навчання перекладу у виші, уточнено класифікацію вправ.
	Ключові слова: усний / письмовий переклад, зміст навчання, знання, вміння, компетенції, підходи до навчання, система вправ. 
	
В статье проанализированы теоретические и практические аспекты организации обучения переводу студентов-будущих переводчиков в высших учебных заведениях. Уточнены исходные положения организации учебного процесса, определены и охарактеризованы основные составляющие содержания профессиональной подготовки будущих переводчиков (знания, умения, компетенции). Проанализированы подходы к организации обучения переводу в вузе, уточнена классификация упражнений.
Ключевые слова: устный / письменный перевод, содержание обучения, знания, умения, компетенции, подходы к обучению, система упражнений.

The article analyzes theoretical and practical aspects of teaching translation and interpretation to students-future interpreters in the system of higher education. Initial postulates in the organization of teaching translation are determined. Main components of the content of training of future translators (knowledge, skills, competences) are characterized. Major methods, approaches, complexes of tasks and exercises for future translators’ training are differentiated and described.
Keywords: interpretation / translation, the content of teaching, knowledge, skills, competencies, approaches to teaching, a system of exercises.

The methods of teaching translation have not been properly developed due to a number of objective and subjective reasons. Although translation activity has a long history, translation study, due to its interdisciplinary nature, established itself as an independent science only at the beginning of the 20th century. The problem of teaching translation was the object of scientific analysis of Ukrainian and foreign scientists (L. Chernovatiy, A. Gudmanian, V. Karaban, V. Komissarov, L. Latishev). Yet there is no systematic approach to developing theoretical and practical basis of teaching translation and interpretation to students majoring in foreign languages in contemporary sociocultural conditions. Accordingly, the article is aimed at working out provisions of teaching translation in the system of higher education. 
A significant portion of university training of future translators is dedicated to the development of students’ professional translation skills, mastery of elements of translation strategies and techniques, gaining experience in translating texts of varying difficulty.
The organization and methods of teaching translation are stipulated by adopting a series of initial postulates:
	Translation is viewed as a complex and multifaceted form of mental activity, which may pursue different goals, may be carried out under different conditions, in different ways and be influenced by many factors.
	Like any activity, translation requires for its realization certain knowledge, skills (conscious performance of certain actions) and habits (automatic and semi-automatic execution of certain actions) that must be developed in the training process.
	Translation activities can be performed by a translator consciously (as a result of the analysis and well-grounded conclusions) or intuitively. Correlation of conscious and intuitive components depends on a translator (his mental capacities), on texts translated and conditions of translation. Ability to carry out conscious and intuitive translation actions (translation competence) may be developed both within training and in practical work.
	Realization of the translation competence requires involvement of all aspects of the so-called ‘linguistic identity’ of an interpreter. He/she must possess comprehensive cognitive and linguistic knowledge, great erudition, essential psychological qualities and literary abilities. 
	The main task of the course is not limited to assimilation of certain rules, regulations or prescriptions, which a translator can automatically apply in all cases, but lies in mastering principles, methods and techniques of translation and interpretation and developing ability to select and apply them differently in specific circumstances, to different texts and for different purposes.
	Among training materials used, the first place belongs to texts of various types, which make training translation closer to working conditions of a professional translator. However, for training purposes parts of the text and separate statements are also used, allowing singling out typical translation difficulties and problems in the minimum context necessary.
	The nature of cross-language communication determines fundamental multiplicity of translations of the same segments of the original. In this regard, in the process of training the students are not made to create the only correct (or optimal) translation of the proposed text. However, the training process includes a critical evaluation of translations made and rejection of unacceptable variants.
Scientists define the content of teaching through categories ‘knowledge’, ‘skills’, and ‘competencies’. Let's briefly characterize knowledge as an integral part of content of teaching translation. It should be borne in mind that many skills can be developed only on the basis of the knowledge. In the process of training future translators should get an idea of key stages in the history of interpretation and of specific features of translation activity in today's world; assimilate the concept of ‘translatability’, not identity of the original and its translation, principle of ensuring minimum losses; get acquainted with concepts of inter-language communication, translation equivalency and adequacy; learn pragmatic aspects of translation and basic methods of pragmatic adaptation of translation; get an idea of translation classification and of different kinds of translation strategies; learn basic models of translation and translation transformations and how to use them; examine main kinds of translation correspondences and learn how to transfer non-equivalent linguistic units; get an idea of basic principles of translating a coherent text; assimilate grammatical and stylistic aspects of translation. It is very important that students could clearly see the connection of the acquired knowledge with the translation practice.
Crucial role in the professional training of a future translator belongs to developing special skills. The most important of them are the following.
1.	The ability to perform parallel actions in both languages, switch from one language to another. This ability partially arises spontaneously with the development of bilingualism, but it is necessary to bring it to the professional level, which is achieved through teaching translation equivalents and translation techniques, and (that is the most important) through permanent bilingual actions –translations of texts and their fragments.
2.	Ability to understand a text “translationally’. Ordinary recipients are often content with a very rough understanding of the text. When faced, for example, with a message that someone is "яскрава особистість", an ordinary Ukrainian speaker may not concentrate on the exact meaning of the word "яскравий". For it is clear that this word has a very positive evaluation and needs no concretization. However, when translating into English, an interpreter will have to make a final choice between possible interpretations, as he must decide which of the English words (brilliant, admissive, moving, extraordinary) can be used as a match. 
3.	Execution of parallel actions in two languages in the translation process requires the ability to move from the surface structure of the utterance to its deep structure and vice versa. If it’s not possible to use a similar surface structure of the statements in target language, a translator looks for a deep structure in the source language, trying to answer the question: what’s the essence of the phrase? What did the author want to say? Then the translator solves the problem: what ways this deeper meaning can be expressed in the target language? 
4.	Of particular importance there is a special skill that can be described as the ability to "depart, not moving away". If it is impossible to apply a direct equivalent a translator is forced to ‘depart’ from the original, but he tends to keep to its original meaning as close as possible. Such strategy of "least loss" is achieved primarily by varying the linguistic form, and by using the closest synonyms. 
5.	Translation competence includes the ability to select and properly use the techniques of translation and overcome difficulties associated with lexical, phraseological, grammatical and stylistic peculiarities of the source language. 
6.	The basic translation skills are brought together in the ability to analyze the source text, identify standard and nonstandard translation problems and choose the most appropriate solutions for each particular act of translation. Related to this is the ability to edit one’s own and others' translations, identify and resolve semantic and stylistic errors, convincingly criticize and evaluate the suggestions [1]:
Contemporary tendencies in future translators’ education require determining the structure of a translator / interpreter professional competence. According to L. Latishev, Translator’s linguistic competence covers all aspects of language proficiency characteristic of any native speaker, but involves also a number of specific features. A translator should have sufficient language competence in the area of not one, but two languages; should select and use linguistic resources in accordance with the requirements of the original (not on his / her own desire); must have a comprehensive linguistic competence in both receptive and productive forms of speech. Of course, the linguistic competence of every translator has its limits, but the wider the range, the higher the overall professional competence. Text-creative competence is viewed as ability to create texts of various types in accordance with language rules and stereotypes accepted in a certain language community. Professional competence of a translator includes knowledge of these rules in both languages and the ability to create different types of texts. Translator’s communicative competence presupposes that a translator should take into account recipients’ background knowledge and atmosphere of communication. If necessary, he/she adjusts the ratio of the language content and meaning of the output by introducing the missing background information in the statement itself or by giving it in the footnotes and notes. And finally, technical competence implies specific knowledge and skills necessary to perform the activity. Translation knowledge provides understanding of the nature and tasks of translation and interpretation, familiarity with the basic provisions of the theory of translation, translation strategy and techniques [2].
	An interesting approach to the problem of content of teaching is presented by González Davies. The answer to the question “What should a translator know?” he gave in the following way. Language work: constant acquisition and improvement of the source language/s and target language/s, awareness of the existence and pitfalls of interferences. Encyclopedic knowledge: introduction to subject matter related to different disciplines, cultural knowledge, awareness of conventions of presentation in both the source and the target languages, and terminology management. Resourcing skills: paper, electronic, and human. Transference skills: problem-spotting and problem-solving, creativity and self-confidence as translators, awareness and use of strategies and procedures, ability to decide on degrees of fidelity according to translation assignment and text function, learning to meet client's expectations, ability to translate with speed, and quality, overcoming constraints, practicing direct and reverse translation to meet real market demands, self and peer evaluation skills. Computer skills: familiarization with a translator's workbench, computer-assisted translation, human assisted automatic translation, acquisition of electronic resourcing skills: databases and access to digital sources, unidirectional (e.g. Web pages) and bidirectional (e.g. e-mail) distance communication. Professional skills: awareness of translator's rights, contracts, payment, and familiarization with different editing processes and as much real life practice as possible, interrelating with the clients. 
	F. Orellana suggests taking into account profiles of a student and a teacher of translation studies. The profile of a student incorporates: sound linguistic training in the two languages; knowledge covering a wide cultural spectrum; high reading comprehension competence and permanent interest in reading; adequate use of translation procedures and strategies; adequate management of documentation sources; improvement capacity and constant interest in learning; initiative, creativity, honesty and perseverance; accuracy, truthfulness, patience and dedication; capacity for analysis and self-criticism; ability to maintain constructive interpersonal relationships; capacity to develop team work; efficient data processing training at user's level (an introductory course is NOT enough); acquaintance with translation software for MT (machine translation) and MT edition. 
	The profile of an educator comprises: sound knowledge of the source language and the target language, translation theory, transfer procedures, cognition and methodology; comprehension of what translation is and how it occurs; permanent interest in reading various kinds of texts; ability to communicate ideas clearly, empathically and openly; ability to work out synthesis and interrelationship of ideas; capacity to create, foster and maintain a warm work environment, “an atmosphere of sympathetic encouragement”; capacity to foster search and research; accuracy and truthfulness; critical, self-critical and analytical capacity; clear assessment criteria. 
It is accepted in the methods of teaching translation to differentiate two complexes of tasks for future translators’ training. The first one is aimed at learning the relevant subject area and mastering terminology – simultaneously or sequentially in two languages. The second complex of tasks is a practical training in translating, using knowledge and terminology of the relevant subject area [3].
Within the first approach lexical-translation complex of classes is differentiated. Typically, classes begin with reading a text in a foreign language (FL), which usually refers generally to a limited and more or less integral part of the studied domain. The text (4500 -5000 printed characters) is given with a list of FL terms, translated into Ukrainian. Some terms, if necessary, can be supplied with detailed commentary. The text is translated in the classroom (usually as unseen translation) or at home. In the latter case, the homework is checked in class. Then follows a series of assignments (exercises) to consolidate the new terminology, e. g.: find answers to the following questions (correct and full answer presupposes usage of new terms); fill in the gaps with appropriate words and phrases (aimed on mastering  new terms and terminological units, which are given a short list or are to be found in the text); translate the conversation (questions are given in Ukrainian, responses – in a FL).
Another variety of this approach is known as introduction to the subject. Classes begin with reading a special text in Ukrainian and discussing it, discussion involves as many basic concepts of the domain as possible. Answers to the questions require usage of appropriate terminology. Then follow some exercises designed for the conscious assimilation of the corresponding system of concepts: questions to the text read; writing down important concepts of the domain of the text; compiling a chart showing the hierarchy of these concepts (if clearly expressed in the text); matching components of a picture or diagram, where the constituent parts are marked with numbers, with related terms. Then students work at the FL text on the same topic. It is desirable that the content of it largely coincided with the text in Ukrainian, but wasn’t its translation. After that follow some tasks similar to those performed in a native language. 
Within the second approach (practical training in translating) students can be given the task to prepare themselves for the translation of a special text, for a number of speeches on a special topic or for working as interpreters at a special branch scientific conference, negotiations, etc. This way, through independent work, professional translators usually prepare for translations on specific topics. It is advisable that interpreters could prepare to work both ways 1) having in advance the material of speeches, and 2) not having them – using reference books.
Exercises constitute a significant part of the training process. While doing them students gain the ways of overcoming translation difficulties, practice techniques of translation, develop habits and create foundation for improving translation skills.
By the nature of speech acts exercises are divided into pre-translational and proper translational. Pre-translational exercises are designed to create conditions for the successful implementation of the translation process, form the necessary communicative set, check students' language and background knowledge, show them how typical translation problems are solved by experienced qualified interpreters. Exercises of this type include: comparison of parallel texts in the original and target languages in order to identify their differences, comparison of published translations with their originals, critical analysis of the methods and techniques a translator used in his work over the text, answers to the text questions, aimed at checking the depth of comprehending and availability of the necessary background knowledge, discussion of the concepts underlying the content of the text, and related terms and notions, different exercises aimed at improving language skills (making of synonymous rows, differentiation of meanings of these synonyms, stylistic analysis of the proposed options, paraphrasing of statements, preparing speeches on the given topic, etc.).
Proper translation exercises are divided into: language, developing the ability to solve translation problems connected with the peculiarities of the semantics and structure of language units in the source and target languages; operational, practicing the ability to use different methods and techniques of translation; communicative, creating the ability to successfully perform required actions at different stages of the translation process. 
In accordance with the type of exercise its instruction is formulated. 
In language exercises the instruction specifies a language unit or a structure, the students should focus on. Students may be asked to translate isolated linguistic units, render meanings of these units and structures in the sentences, and translate of statements containing certain units and structures. 
In operational exercises, students are asked to translate using a certain technique or choose the appropriate technique independently and justify this choice and method of its application. 
Communicative exercises include assignments aimed at determining contextual meanings of linguistic units, interpreting content of utterances, selection of appropriate equivalents and translation variants, and complex solution of translation problems while translating utterances and segments of texts of varying difficulty. In other words, these exercises develop the ability to fulfill separate phases of the translation process in general.
	The success of teaching translation depends on many factors a professional teacher should bear in mind. First of all he / she should be acquainted with initial provisions of teaching translation; know what the content of teaching translation is, be good at methods of teaching, introduce necessary approaches and techniques into the process of training.
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